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Library Science Experiments with a New System 
of Instruction 


VOLUME 3 In October of this academic year, the Library 
Science Department asked the Learning Development 
NUMBER 6 Office to assist them in redesigning their introduc- 
tory course. This course was taught in three differ- 
ent sections by three different professors. Its 
purpose was to attract students to the department, to 
introduce them to the Library Science Department, 
and to give them the basic skills necessary for more 
advanced work. 
Some of the problems faculty were experiencing, 
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DEVELOPMENT which may sound familiar to many of you, included 
21CE varied backgrounds and skills of students, the lack 


of a common ‘approach and course content among the 
different professors, pacing being too fast for some, 
too slow for others, etc. Because of the nature of 
the course a lot of class time was spent in teaching 
practical skills and hence little time was left for 
Room 401 more exciting discussions. Both faculty and students 

were often bored. In addition, students completing 

the course would possess three different orientations 

to Library Science depending on the section and the 
Local 397 professor with whom they had worked. 
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Because of this and because faculty and adminis- 
trators in Library Science were anxious to find a 
better system, an Improving Teaching Grant was awar- 
ded to help Library Science modularize the course. 

It was felt that a modular course would eliminate 

the problems of orientation, varying backgrounds, and 
pacing. At the same time it would increase student 
motivation by freeing lecture time to be used in 
stimulating discussion rather than simply transfer- 
ring information. 


In March, Charlotte McLaren and Sandra Hoffman 
attended a P.S.I. (Personalized Systems of Instruc- 
tion) workshop in Washington. They had the following 
to say: 


One of the characteristics of P.S.I. 
is that students work at their own 
speed according to their schedules 
and their ability. Keller (who first 
used this method of teaching) estimates 
that 95% of students enrolled ina 
P.S.I. course can attain 'mastery" 
of a subject given sufficient time and 
help with each step (unit, module) of 
the way. 


Each step or unit consists of clearly 
stated objectives indicating to the 
student what he is to learn from the 
unit, a procedure for the student to 
follow to achieve those objectives, and 
a test to see if the student has, in 
fact, achieved the objectives. On 
this unit test, mastery is required to 
pass. In other words, the student 
should score a perfect or near-perfect 
mark in order to pass to the next unit. 
There is no penalty for failing the 
test; on the contrary, help is given 
at this point, and when the student 
passes the test he receives points to- 
ward his final score. Therefore the 
student receives instant feedback 
and instant rewards. 


Lectures are used only to motivate 
the student and do not contain mater- 
ial on which the student will be 
examined. The lectures are much less 
frequent than in the traditional 
course. Class periods are used for 
instructing individuals requiring 
help, discussion with those who wish 
to discuss and for testing. 


P.S.I. incorporates the use of 
proctors as assistants and this per- 
mits repeated testing, immediate 
marking of tests, immediate feed- 
back and help to students. The 
proctors are much of the personal 
ingredient of a P.S.I. course. 
Proctors are usually students who have 
previously taken the course. 


Both Charlotte and Sandra found 
the workshop exciting. According to 
Sandra: "You actually give every 
student the opportunity to learn what 
you are teaching because you allow 
him to learn at his speed - not yours. 
In fact, you insist that he master the 
material in every unit because you de- 
mand mastery as the criterion for con- 
tinuing to the next unit. This leads 


to a positive self-image and a positive 
attitude to the subject and it means that 
the instructor is being 80% more effective 
as a teacher." 


Charlotte mentions that "the workshop 
has changed my outlook on teaching and I 
feel that it (P.S.I.) is much fairer to 
students as there are no hidden objectives." 
The instructor must isolate the important 
content of his course and state very clear- 
ly what the student is expected to learn. 


Some of the problems involved in imple- 
menting P.S.I. include: 1. The new grade 
distribution. If an instructor requires 
mastery of each unit, the end result will, 
of course, be that most students do very 
well on the final exam. Consequently there 
will be many more "A's awarded - this may 
have an effect on the administration. 


2. Finding and rewarding proctors may be 
difficult. Ideally, proctors (who could 

be senior students) would be rewarded in 

course credits. 


3. It is expensive in the amount of time 

it requires to prepare a P.S.I. course. It 
is recommended that at least one month is 
required to prepare a course for 20 students. 
Also administering a P.S.I. course is quite 
complex in managerial terms. The training 
of proctors, scheduling of tests, etc. all 
have to be taken into consideration. 


4. You really need a good textbook for the 
course. If one is not available, more work 
is involved in preparing course units. 


Some of the benefits include: 
1. The increase in student motivation. 


2. Better retention of material. 


3. Constant feedback to students and ins- 
tructor. 


4, Flexibility and allowance of individual 
learning differences amongst students. 


Components of P.S.I. will be tested this 
summer by the Library Science Department. 
In September hopefully, the whole system 
will be implemented for Library Science 
301/302. 


If you would like more information on P.S.1., 
feel free to contact the Learning Develop- 
ment Office - Loc. 397, or Charlotte McLaren 
and Sandra Hoffman in the Library Science 
Department. 


DON'T FORGET! 


Our "Improving Instructional 
Effectiveness" Workshop is coming 
up very soon (May 8th-13th). The 
number of participants is limited 
COZ 


For more information call the 
Learning Development Office at 
Local 397. 
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Learning Development Office Invites 
Applications for the Postion of Co-ordinator 


Applications are invited for the position of 
Acting Co-ordinator of the Learning Develop- 
ment Office for 1977/78 , while Ron Smith, the 
current Co-ordinator, is on sabbatical. 


The position is a part-time one involving 
a reduction in teaching load together with a 
special stipend. Applicants should have some 
knowledge of the work of the Learning Develop- 
ment Office and an interest in faculty devel- 
opment. 


Interested candidates should send their 
applications before May 15, to the Selection 
Committee, care of the Learning Development 
Office, Hackett Building, Room 403. 


Further information can be obtained from 
the Learning Development Office, local 397. 
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